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Macmillan’s Class-Books 


For Individual Work 


white Drawings. Coloured, illustrated paper covers. 


9d. each. Complete Series 24s. 


These are four sets eight books containing simple four 
years’ course reading English (including 
Poetry), History, Geography, Nature and Miscellaneous 
Work specially prepared encourage individual work 
Primary and Secondary Schools. 


The illustrations black-and-white for History, Geogfaphy 
and Nature are from the large colour plates. 
Macmillan’s Class Pictures, enabling teachers possessing 
these plates supplement the children’s work. 


Each book contains pages clearly and simply arranged 
the greatest service children working individually. 
The eight books each Set can studied any order, 
the reading each Set approximately the same 


=e 
“ 


MACMILLAN CO. LTD 
BOMBAY CALCUTTA MADRAS 


cs 


: 
as 
, 
al \ 
“ 
‘ 
pra 
| 
we 
n 
a 


NEW BOOKS FOR TEACHERS 


THE TEACHING ART DeC. A.R.C.A. 25s. 
This book the latest addition the technique teaching’ series. 
designed help teachers art schools and invaluable 
guide both specialist and non-specialist teachers. Copiously illus- 
trated with colour and half-tone plates and numerous line drawings. 


THE APPLICATION PSYCHOLOGICAL 
SCHOOLS B.Sc. (in preparation) 


Written for teachers attempt justify psychological tests 
practical grounds. The essential facts testing are explained 
simple form possible, with sincere attempt see the subject, 
from the teacher’s point view. 


EDUCATIONAL PSYCHOLOGY (3rd edition) 
Twenty-six chapters each expert contributor dealing with 
mental growth, learning, educational assessment and guidance. 
essential book for all teachers’ training colleges and educational depart- 
ments. (Staples Press) 5Us. 


MENTAL AND SCHOLASTIC TESTS (3rd edition) 


The third edition famous book, carefully revised, giving 
systematic account standardized tests intelligence for the purpose 
gauging the ability and work school pupils. 467 pages. 

(Staples Press) 35s. 


THE RETARDED CHILD (2nd 


Guide for teachers and social workers. Sympathetic educational 
methods developing confidence the backward child, 
(Staples Press) 10s. 6d. 


basic book how read fiction. set standards which 
the ordinary reader can measure his judgements novel reading, with 
extracts analysed from the works five contemporary writers. Deals 
brilliantly with the whole point novel writing. (Phoenix House) 5s. 


THE PSYCHOLOGY THE ADOLESCENT 
Leta 


formulation the universal problems the adolescent they 
appear present, under conditions contemporary life. 
(Staples Press) 10s. 6d. 
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India’s only 


All-round Visual Aids Service 


World’s Finest 


COMMON GROUND FILMSTRIPS 


Planned teaching tools, designed teachers for teachers. 
Each strip carries comprehensive teaching notes. 

Wide range subjects. 

Special discount schools. 

Catalogues sent free request. 


Most Reliable Equipment 16mm Films 


Educational Films 
for 
Sale hire, 


Strip/Slide Projectors 
Epidiascopes 
Wire Entertainment Films 
Film Projectors (Hindi and English) 


etc. hire. 


Write for Catalogues 
NATIONAL EDUCATION AND 
INFORMATION FILMS LTD. 
National House, Tulloch Road 
Apollo Bunder, Bombay 
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thoroughly revised edition OUR INDIA) 


Minoo 


Our India-1953 tells the story New India which great 
changes have taken place during the brief period years 
since this book was first published. 
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EDITORIAL 


brief account what has been planned for education the Planning 
Commission. 

For primary education, the Commission visualizes the need for 
expanding the basic system education and for the improvement 
basic schools. proposed set model basic institutions con- 
sisting some pre-basic, basic and post-basic schools, teachers’ 
training school and teachers’ training college. Also take steps 
remodel the existing primary schools basic lines. the end 
the first five years, the Plan hopes provide educational facilities for 
least per cent all children the school-going age-group 
6-11 years. 

regards secondary education, the First Five Year Plan has little 
say, for going guided the recommendations the 
Secondary Education Commission. (Incidentally the Report this 
Commission has just been made available the public.) Plan 
hopes provide for least per cent school-going children 
who have reached the secondary stage. 

fixed targets.or quantitative estimates have been made for 
university education. Consolidation rather than expansion the 
desideratum this respect. 

far technical and vocational education goes, the Plan provides 
for the opening and encouragement technical schools and ‘the 
reorientation some the existing institutions train students 
for the certificate courses the All-India Council for Technical 
Education’. the lower levels craft schools are opened and 
other craft schools are converted into junior technical schools. 
the higher levels some the technical and commercial schools are 
upgraded into colleges. There are proposals also for establish- 
ing rural training centres for village artisans. Here again the Plan 
suffers from serious defect far that lays down fixed 
targets. 

Other subjects dealt with the Plan are social education, women’s 
education, social service students, physical and mental health 
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EDITORIAL 


pupils and the training teachers. respect teacher-training 
hoped that the expansion training facilities and per 
cent more primary, junior basic and secondary school teachers will 
qualify annually. 

The Plan comprehensive far that indicates very exhaustively 
the existing defects and requirements our educational system; but 
says little which have not been aware for many 

the section devoted education, the Plan begins with 
assumption which almost note warning—that ‘the success 
planning democracy depends the growth the spirit co- 
operation and disciplined citizenship and the degree which 
possible evoke public enthusiasm’. Education regarded part 
the total national effort. plain language this means that the 
responsibility for its success depends great deal the public where, 
the majority, disciplined citizenship does not exist account the 
low educational level the masses. seem therefore moving 
circles. 

For the implementation the Plan, finance vitally important 
factor. The Plan admits that there great gap between needs and 
resources far finances and therefore increasing share 
responsibility should borne the people themselves. With bold 
optimism the planners say that there are evidences that people are 
willing make contributions money, labour, and buildings for 
establishing new institutions. only hope that these rosy dreams 
will materialize into realities. the gap between resources and needs 
large, the question priorities important factor—un- 
fortunately, however, specific recommendations have been made. 

Almost three years after the inauguration the Plan, the Minister 
for Education made the following statement: ‘Until Government were 
able reduce defence expenditure the difficulty obtaining funds for 
nation-building activities like education would remain.’ went 
say that the recommendations the Kher Committee could not 
implemented because financial difficulties had stood the May 
ask the Secondary Education Commission’s recommendations (the 
Mudaliar Report) are suffer the same fate 

This journal primarily interested secondary education. feel 
that special number devoted the Report the Secondary Education 
Commission would well worth while. invite our readers and 


contributors send articles any one the many topics dealt with 
this Report. 


EDITOR 


Maulana Kalam Azad replying debate the House the People, March 1953. 
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THE FIRSI FIVE Scheme for Immediate 


the six hundred and fifty-nine pages that make the Report 
the Planning Commission the First Five Year Plan, only little 
over four pages are allotted primary and basic primary education. 
This, however, not measure the importance attached primary 
education the Five Year Plan. For the Commission recognizes ‘the 
basic importance education (in general) the planned development 
nation’. for primary education, they say, ‘the emphasis 
primary education needs very considerably increased during the 
period the plan’. This necessary because ‘the provision free 
and compulsory primary education the first necessary step towards 
establishing equality opportunity for every citizen’. ‘At the primary 
stage,’ says the Commission, ‘we deal with the entire future human 
resources the country and, properly handled, way can 
found for the full development and the most effective use these 

implementation the whole the First Five Year Plan will 
involve the total expenditure 2,068.78 crores rupees, which 
the Commission envisages expenditure 155.66 crores (i.e. 
about per cent the expenditure) education. ‘This 
very small amount the vast educational needs the country. 
The Commission aware this and acknowledges ‘the inadequacy 
this provision all too 

for primary education, the Commission lays down the maxim 
that sound and properly proportioned system education requires 
that the major share expenditure (on education) should incurred 
primary education’. not the major share, least 57.6 per cent 
the total amount set apart for education is, according the Plan, 
expended primary education. 

‘The Commission refers the directive the Indian Constitution 
1950 that ‘free and compulsory education provided for all 
children the age 14, within ten years the commencement 
the Constitution (i.e. the year 1960)’. The Commission 
aware, however, that far the experiment compulsion has not 
made much progress and that most the States have expressed their 
inability enforce it. 1950-51, the educational facilities then 
available provided for only forty per cent the children the age- 
group 6-11, very far cry indeed from the goal cent per cent 
facilities for all children the age-group 6-14 visualized the 
Constitution. 

What does the Five Year Plan hope attain the end 1956? 
The Commission says, ‘At the conclusion the Five Year Plan, 
educational facilities should provided for least sixty per cent 
all the children school-going age within the age-group 6-11, and 
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these should develop early possible bring children 
the age into schools order cover the age-group 6-14.’ 
the same time the percentage girls the school-going age, 6-11, 
attending school, should from 23.3 1950-51 per cent 
1955-6. 

succeed attaining even this limited end, will doubt 
‘something achieved, something done’. But there will still remain 
wide gap bridge before reach our final goal free and compulsory 
education for all children the age-group 6-14, the year 1960. 

There never can any difference opinion the point that the 
age-group 6-14 should regarded integral whole for free and 
compulsory education. While that must remain the ultimate goal 
primary education, necessary take realistic view the question. 
Keeping sight the vastness the problem, the inadequacy 
resources and personnel, well the various social and economic 
handicaps, cannot but forced the conclusion that, for the 
immediate present least, must limit the age-group for free and 
compulsory education 6-11, and then make strenuous efforts, both 
the Centre and the States implement high percentage 
possible. Once this goal has been reached, further progress and develop- 
ment will easier. the meantime, increasing facilities for the free 
education the age-group 12-14 should made available meet the 
interests and needs who desire higher standard education 
for their children. This will also help ease the way for future 
expansion. 

One the strongest objections such limiting the age 
compulsion that four five years’ scheme education 
has proved itself utterly inadequate. There much wastage. 
Quite large number pupils discontinue their studies even before 
obtaining state permanent literacy and the public money spent 
such pupils is, therefore, sheer waste. pointed out that 
1944-5 only forty per cent the pupils primary schools reached 
class IV. 

Such state affairs deplorable, and the waste public funds. 
such unfruitful schemes can never justified. 
however, with well-thought-out and well-organized plan compulsory 
education for the age-group 6-11, increase the number pupils 
reaching class IV, and with simplified and more rational curriculum 
and improved methods teaching should possible train pupils 
such way prevent them from lapsing into illiteracy. 

factor great importance the field primary education the 
decision the Government adopt basic education the pattern for 
the education all children the age-group 6-14. 

The Commissioners recognize that there are various difficulties 
the way implementing this system education. While acknowledg- 
ing that ‘the broad framework basic education has been worked 
out and given inspiring expression some places’, and that wherever 
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the scheme has been given fair trial has yielded encouraging 
results spite serious handicaps’, the Commissioners have 
also acknowledge that the work this field has only just begun. 
Moreover, has varied such extent the matter approach 
and quality different places that impossible get idea the 
work done, statistics alone’. 

Everyone interprets the term ‘basic education’ according his 
lights and works out according his own way thinking 
according his fads and fancies. some cases just the addition 
the teaching craft ordinary studies constitutes basic education. 
There much confused thinking the subject. 

The Commission says that this confusion must eradicated the 
Central Advisory Committee Education has given clear lead 
this matter enunciating the term ‘basic education’ follows: 

system education cannot considered education 
the real sense unless (a) provides integrated course including 
both the junior and the senior stages, and (b) places adequate emphasis 
craft work both its educational and productive aspects.’ 

This good far goes but hardly clear enough remove 
all confusion thought. leaves much room for individual inter- 
pretation and implementation. The Commission too, agrees that many 
the details have still worked out and that experience this 
field has been very limited. 

This vagueness the term ‘basic’ has ways been very 
fruitful, has experimenting and has led, some cases, 
very definite and beneficial results. the hands people vision 
and enthusiasm any system will yield results. But unfortunately, there 
are very few such the field education, and the proposed nation- 
wide implementation the basic scheme might wrecked the 
rocks poorly equipped, inadequately paid and spiritless teachers. 

The Commission aware this fact and points out that one 
the handicaps the way basic education the fact that ‘the vast 
majority teachers rather low educational qualifications and 
average ability’. putting rather mildly. Those who have 
worked the field primary education know well the qualities and 
qualifications, the want them, that the average teacher brings 
his task primary schools. 

Now this handicap that cannot overcome rapidly. good 
teacher cannot procured easily as, say, well-fitting coat from 
the tailor. And unsatisfactory teachers cannot got rid cast 
off ill-fitting shoe. Along with the good, the bad and the 
indifferent teacher must remain his post and work his weary way 
through his period service. factor must take into 
consideration framing our schemes education—and factor 
that must weigh considerably with the sponsors basic education, 
which, with all its complexities, depends entirely the efficiency and 
enthusiasm the teacher. Basic education claimed the best 
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system education for India. corruption the best the 
worst all. Basic education inefficient hands likely deteriorate 
into something worse than now condemned the present system 
primary education. The supply good teachers matter time, 
whereas the problem primary education urgent. The primary 
teaching staff being what is, and what likely remain great 
extent for some time come, very much simpler scheme 
education for the age-group 6-11 indicated. 

Insufficient and irregular attendance has been mentioned the Plan 
one the factors that affect the full implementation the basic 
scheme education. ‘The proper approach this question’, says 
the Commission, ‘is improve the economic condition the villager.’ 
this so, here again matter that depends time for its solution. 
Improving the economic circumstances the villager long-term 
process. whole machinery the Five Year Plan has this view 
one its objectives, and will take some time for the fruits 
visible. The unsatisfactory economic condition the villager 
factor which must considered. 

the scheme basic education agriculture-centred basic schools 
are educationally more sound than single-craft-centred basic schools. 
gain the maximum advantage that expected from basic education 
organize many such agriculture-centred schools. The 
Commission, however, draws our attention the serious handicaps 
the way such development. land, iaitial equipment and 
capital expenditure will involve outlay beyond the available means 
our country. The Union Minister Education has estimated that 
the total amount land required for agriculture-centred basic schools 
for all children the age-group 6-14, and for training schools and 
colleges for training the necessary number teachers for them, will 
31,46,460 acres. The Commission, basing its optimism results 
Bihar, hopeful that gifts land for basic schools can easily 
secured. This hope may well-founded. But again 
matter time. Apart from land, there the question initial 
expenditure equipment etc., and the high cost maintaining 
such schools. hoped that the productive capacity basic 
education will able, some extent least, meet this high cost. 
Leaving aside the question whether sound educational policy 
base educational budget the income expected derived from 
the products children’s hands, this uncertain factor and cannot 
relied any great extent. 

Keeping mind, therefore, (a) that basic education still stage 
experimentation; (b) that the details basic education have still 
worked (c) that basic well-qualified, well-trained 
and enthusiastic set teachers, which, unfortunately, cannot made 
immediately available, and (d) that basic education means costly initial 
expenditure and maintenance, wise educational policy for the First 
Five Year Plan for the first stage primary education would be, 
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instead dissipating energy, resources and personnel efforts 
speed the expansion basic education, concentrate all attention, 
the first instance, the implementation the recommendation 
the Commission which reads: 


open each the Part and States and Delhi among Part 
States one group model basic institutions which should consist 
number pre-basic and basic schools, post-basic school, teachers’ 
training school and teachers’ training college. addition, few 
experimental basic schools should also opened urban areas dis- 
cover the necessary modifications the basic system, has been 
worked out the rural areas, make suitable for urban areas well. 


These units will serve experimentation and demonstration centres 
where definite and detailed scheme basic education for the whole 
country can planned and experimented on. These units will also 
serve training centres whence stream well-qualified and well- 
trained teachers will out spread the gospel basic education 
the land. These centres will also serve models and founts 
inspiration basic workers all over the country. 

this initial stage will best restrict the expansion basic 
education. try speed the progress without adequate 
resources and without the right personnel would disastrous. Opening 
new basic schools, converting ordinary primary schools and entrust- 
ing them ill-qualified teachers, will achieve little. The right thing 
will for the expansion basic education wait the supply 
teachers from the training centres. 

This going very slow process, but the work 
satisfactory must content hasten slowly. the same time 
must not forget that the country cannot afford hold the rapid 
expansion primary education and the rapid liquidation illiteracy 
while experiments are being tried work out ideal scheme 
education. Ways and means must found supplement the work 
the basic demonstration centres. this the ordinary primary 
schools will have important part play. 

The Commission the opinion that ‘in view the poor return 
from ordinary primary schools, the tendency open new primary 
schools should not encouraged, and, far possible, resources 
should concentrated basic education and the improvement and 
remodelling existing primary schools basic lines far that can 
done with the personnel available’. This bound prove short- 
sighted policy. cannot afford neglect existing resources, however 
inadequate they may appear be. What wanted the remodelling 
the existing primary schools sound educational lines and the 
opening many more such all over the country. This can done 
much more easily and quickly and considerably smaller cost than 
the remodelling them basic lines. 

One the reasons for the failure ordinary primary schools 
show satisfactory results the overloading the primary curriculum. 
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The child’s mind bewildered and distracted the variety subjects 
has study. comprehends little and retains less. The 
children rural primary schools are usually the age-group 6-11. 
Most them come from illiterate homes and most them stop 
their schooling after class The curriculum for such schools must 
not ambitious. has simplified and made rational and 
practical. cannot discuss the primary school curriculum here, but 
one its main objectives must proper emphasis the mother- 
tongue, that when the child leaves school takes with him the 
ability read, and love for reading. ‘This can done, and done 
within the four five years the compulsory age-period 6-11. 

And order foster this love for reading the primary school 
child, the First Five Year Plan must include its programme, and give 
priority to, the problem providing plenty good, well-illustrated, 
attractive books for children and also for the adult who has just 
achieved literacy. neither private enterprise nor social welfare 
institutions can induced undertake this task, the Government 
should take the lead the matter and set organization for 
the effective and quick implementation plan for the supply 
attractive literature for children. money spent this work will 
yield rich harvest. 

Primary education the First Five Year Plan may 
planned under: 


(1) Demonstration Centres consisting entire groups model 
basic institutions should opened each the Part 
and States, and Delhi among Part States, 

(2) New basic schools should opened only when the right type 
teacher and adequate resources are available. 

(3) The age for free and compulsory education should limited 
6-11 and efforts concentrated raising the percentage 
achievement high level possible. 

(4) Facilities for free education should provided for the age-group 
12-14. 

(5) Existing primary schools should re-organized sound 
educational lines and more such schools opened. The 
curriculum should simplified and made more rational and 
practical. 

(6) Organized efforts should made the Government (with the 
co-operation private agencies and social welfare institutions) 
secure plentiful supply attractive books for children, 
the regional languages. 
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SECONDARY The Report the 
EDUCATION THE Secondary Education 
FIVE YEAR PLAN Commission 


Tue Report the Secondary Education Commission has been released 
since the last issue was published. use the word ‘released’ 
advisedly because copies are hard get, hard that there doubt 
now (early October) many ‘otherwise knowledgeable’ quarters 
about its having been published. Government apparently did not 
anticipate any great demand and the usual routine printing has not been 
sufficient even the usual rounds. Perhaps the wrong lesson drawn 
from experience with the University Commission’s Report? This 
bad portent, particularly since the Report itself mentions the great 
interest secondary education, and the list 
witnesses testifies the number that, prima facie, were keenly interested 
the recommendations. does not promise any enlightened attitude 
towards implementing the recommendations. Report itself 
confident that the neglect that has been meted out previous reports, 
will not its fate. The reason for this high optimism faith the 
‘general awakening’ and the new spirit brought Independence. 
implementation report the days foreign rule was the 
responsibility alien government,’ observes, ‘and nothing were 
done that Government was blame. Today, however, self- 
governing democracy, the responsibility for implementing sound 
educational policy rests with the people themselves and their chosen 
representatives. public opinion, therefore, proclaims clearly that 
new educational policy needed, the report which are presenting, 
approved, will preliminary action, and not, reports have too 
often been the past, alternative might 
excused for certain naivete regarding political matters. But none 
the members the Secondary Education Commission can regarded 
educationists the exclusion all political knowledge, and this 
blue-eyed faith national freedom comes with ill grace the sixth 
year Independence. What ought not be, very often this 
imperfect world, and alien governments have been known respon- 
sive public opinion whilst the people’s chosen representatives have 
resorted commissions ‘alternative action’. Besides, ‘the 
hungry sheep look and are not fed,’ was not written subject state. 

Failure appreciate this seems all the more striking since there 
were the Commission two foreign educationists from democratic 
countries, Christie, Principal, Jesus College, Oxford and 
Kenneth Williams, Associate Director, Southern Regional Educa- 
tion Board, Atlanta, who ought have provided the necessary perspec- 
tive. Perhaps the explanation lies the relegation these two experts 
advisory role framing the Report, the last paragraph hints. 
unusual for members Commission pay special tribute 
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their Report their foreign colleagues, the more since these too sign 
the Report. Here obvious indication the slipshod way which 
the whole subject has been handled. And there are many more. 
For instance, there not single reference Reports that have 
gone before, which not followed assurance that they have 
been studied with pleasure and profit; and the many complex 
problems secondary education are discussed with such plethora 
platitudes that, even layman, the Report 
reading. There much lip service discipline 
striving for perfection among students; much hackneyed praise 
the dignity all work and helping increase national wealth 
and improve the general standards living; much trite insistence 
realizing that are all members One World, that one begins 
doubt the sincerity ability the Commissioners. After reading 
the Report, conscious irritation which doubts evea the good 
all these sentiments. Certainly the pious reiteration them not 
going help us. And how much the dignity work can people 
realize who have knowledge experience the drudgery most 
work? The question forced upon one perusal the Report. 
One would have thought that the subject has been discussed 
various States local committees whose reports, according 
formula, have been perused with pleasure and profit, the Secondary 
Education Commission would have avoided stressing the obvious. 
Naturally, the recommendations relating language teaching and 
the medium instruction are primary interest. Basically viewed, 
the problem medium seems this, that after Independence the 
emphasis for the student has shifted from acquiring proficiency 
expressing oneself foreign language not expressing oneself. 
Beyond this the situation has yet develop into the exact position 
accorded the mother-tongue and the official language that 
take the place English. One group favours the 
another supports the stressing the official language basic 
fostering national unity. But the main thing that have ceased think 
what learnt and have become obsessed with the question, 
what medium are The Secondary Commission has had 
time enough and space enough its Report tackle both, and much 
more beside. But its wide range only serves blur the image. glad 
see that there partial concession point have been urging 
for some time—the recommendation which advises against introducing 
two different languages the same time the child. matter 
fact, should like see this carried step further—that student, 
who not engaged specializing languages, should asked 
study more than two languages any one time. The Commission’s 
finding English worth reprinting some length. observes: 


differences reflected the opinions expressed our witnesses have 
also been reflected the deliberations the Commission. Some felt that 
English should longer occupy its present position, that the scope and methods 
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teaching English should changed, and that during the transitional period 
the study the subject may made optional the Lower Secondary stage. 
this basis they have recommended that English should optional subject 
study the middle school stage. Others, however, feel that under present 
conditions and taking due note the development regional languages and the 
official language the Centre, necessary that sound knowledge 
English should considered pre-requisite studies the higher levels 
learning whether the Universities other institutions. For this reason 


stated that English should compulsory subject study the secondary 
school beginning from the middle school stage. 


Having stated the differences, the Report proceeds bridge the gaps: 


The question has been raised whether view the possibility large 
number not pursuing higher courses study, foreign language should made 
compulsory for such persons. difficult any stage determine with any 
degree certainty those who can proceed higher education and those who 
cannot. Norcan suggested that particular group will not position 
take higher education particular stage study. view these diffi- 
culties, suggested that student should handicapped ignorance 
language which will ultimately determine the career that should choose. 
should also recognized that even regard many the diversified courses 
instruction matters stand present, knowledge English will ex- 
tremely useful for understanding the subject better and for further study the 
same subject. All these considerations lead the conclusion that study 
English should given due position secondary schools and facilities should 
made available the middle school stage for its study optional basis. 
Admirable compromise, have here the premises one section 

with the conclusions the other. not think that the welding 
deliberate. the result unholy fear minutes dissent, 
not knowing one’s own mind, and careless writing. obvious 
verbosity the piece betrays the vacuum behind all, the ‘barren 
words which more than any deed, characterize man made subject 
Surely, today the question not whether English should 
retained but how best can secured. And, after all this one-worldness 
the Commissioners, quite proper omit any mention the 
window the world that English and Hindi very definitely not? 
Compromises, evasions, concessions the demagogue—these may 
excused politicians and aspirants for politicians’ favours; but surely 
not men and women who accept the responsibility building 
the educational foundations the nation. English must used, 
then why beat about the bush and try insinuate through back- 
door? ‘The Commission ought have taken some trouble give 
clear lead here because the controversies that have flourished, and 
the importance the question. is, most States will left 
follow their own predilections and the existing confusion will increase. 
Passing other subjects, the Commission’s analysis the text- 
book situation fails note some the more glaring evils, for example 
patronage regard printing books. Even the safeguard inviting 
tenders has been manipulated favour common 
technique being stiffen the terms until only those the know can 
meet the requirements and then, after the bargain has been clinched, 
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modify the onerous conditions. There section, notice, the 
role publishers, and another the standard publication text- 
books the chapter the curriculum. But glance through the list 
witnesses fails show any publisher amongst them. Even the 
questionnaire was not sent publishers, even the questionnaire 
was sent and not answered, should have been possible for the 
Commission invite some them throw light the whole 
question textbook publication. Publishers must obviously have 
something say the quality textbooks—something that goes 
beyond the cost making good books. And equally obvious the 
fact that, unless one gets the root the evil, amount wise 
generalizations the need for good books will achieve results. 
Finally, this all too brief review the Commission’s report, 
there are three matters that cannot overlooked: First, the question 
private tuition; second, the homework situation; and lastly religious 
instruction. all these, the recommendations show that some 
glimmer light has been vouchsafed the members. But they also 
leave the impression that the Commission whole 
afraid follow the light and has compromised essentials. 
shall begin with the last, religious education. ‘The Commission 
unimpeachable ground when observes that ‘healthy trends 
regard religious moral behaviour spring from three 
(1) The influence the home which the dominant (2) the 
influence the school through the conduct and behaviour the 
teachers themselves and life the school community whole; and 
(3) influences exercised the public the locality and the extent 
which public opinion prevails all matters pertaining religious 
moral codes conduct’. The last, however, question-begging and 
might well lead perpetuation prejudice rather than diffusion 
light. may leave that for the present. But what reprehensible 
the Commission’s acceptance the secular ideal the Indian 
Constitution restraint rather than opening opportunity. 
There side which not sufficiently recognized and, 
long this persists among educationists, shall not have schools 
which strive give the best that secularism has give. 
problem greater urgency parents than the absence institu- 
tions where secular education can hoped for without sacrifice 
good teaching and reasonable fees. Constitution adoption 
the secular ideal has done more than adopt role neutrality. 
places itself behind the individual, against the pin-pricks and petty 
persecutions organized religions and religious communities. 
should open any religious group make its own arrangements 
for religious education but should not open inflict 
others enforce its inclusion general educational institutions. 
seems denial the promise the Constitution that parents 
should forced send their children institutions run denomina- 
tional religions because there are not good inexpensive enough 
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institutions run secular societies interested education educa- 
tion only. scandal that there are few these through 
private effort; but that only one more reason why the secular State 
should undertake the duty supplying this want. essential 
the cause which needs more positive effort than implied passing 
the Article the Constitution. 

the question homework, the Commission like 
discourage the present practice giving excessive homework’. 
case misplaced understatement. The curriculum for secondary 
schools heavy one; the Commission has asked for encouragement 
extra-curricular activities. Where the time for homework? And 
even more where the necessity? after having the child your 
school for many hours day, you still think that has give 
many hours more home, then what are you teaching the child 
school? Here too the Commission makes out case for complete 
abolition and then draws back the face existing conditions. For 
observes, ‘If interest has been roused and reading habits cultivated, 
children will read many books general interest, they will pursue their 
various hobbies, they may prepare charts, models, diagrams perform 
simple experiments and study their textbooks various subjects. 
But all this will work spontaneously undertaken and stemming 
from the students’ natural interest, not imposed them’. 

glad that the Commission has been honest enough write 
private tuition means providing additional remuneration 
underpaid teachers and denounce scandal. The remedy 
suggested, however, ‘the right way dealing with the need 
for special coaching’, amounts organized form the same 
evil—‘the school itself should make provision for extra tuition such 
backward children fixed hours, charging extra fees for the purpose, 
necessary’. Which school, given the licence charge extra fees, 
will not find necessary? And difficult imagine that the 
backward child will most cases coming from home where any 
extra levy would mean overload its economy? temporizing 
with evil, what follows the complete undermining all the 
Commission’s high moralizing the teacher’s status society. And 
the tentative way which advanced most deplorable. ‘We 
not wish make any definite recommendations this matter but 
would leave the State consider whether consistently with their 
school duties, some the teachers the rural areas could not 
utilized for other local duties like Post Office Rural Reconstruction 
which will lead all manner abuse. The teacher’s services cannot 
‘utilized’ for anything else. can most permitted 
other work which feels does not detract from his teaching duties, 
always providing that where has misjudged the position open 
for the school management give him the choice between pursuing 
his teaching vocation and throwing himself into another occupation. 
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The Report has made useful recommendations about the need for 
securing for teachers living wage, security status and freedom from 
interference his day-to-day work. places the utmost importance 
recognizing his place society are have good, devoted 
teachers. somewhat childish demanding that the head the 
State, ministers and district officers should invite them social 
functions aid status. This kind thing will lead deteri- 
oration rather than improvement, and needs little imagination see 
the intrigues, jealousies and heart-burning which will arise out it. 
is, there warning enough the attitude the profession 
towards appointments committees and commissions and the like. 
chapter meant impressive, ‘The Secondary School 
Visualize It’, the Report betrays, spite its foreign experts, its 
share the national weakness for airy generalizations without the 
ability say how the great ideal can made practical and real. The 
Commissioners assert that their school will different from any 
existing school and that not all schools will able immediately rise 
that standard. Working the lines sketched the Commission, 
the model school, fear, will evade altogether. What the Report 
should have done work out the minutest detail the costs 
such school and then, granted that necessary for national well- 
being, insist the States Governments proceeding forthwith set 
certain minimum such schools, creating within specified time- 
limit model school for each district. From outsider’s view, 
may said that the existing schools ate divided between those which 
insist character-building and general all-roundness and yet are 
expensive and isolated from the environment, and those which are well 
set the soil and the same time lack the other qualities essential 
training the young. More distressing the gulf that divides the 
two—the first feeling that any acclimatization will mean loss efficiency 
the second, forced into acting though any emphasis discipline 
and efficiency would mean denationalization. this pass, the only 
solution for the State step way example. may 
expensive but must proved economically possible the Ideal 
School more than pipe-dream the Commission’s. The 
cost possibly prohibitive for State Governments take with 
all their other commitments. this so, let our local Education 
Ministers say so, and make way for others who will not shirk the 
responsibility. mind, this important any other plank 
our educational programme, and expense ought not the 
deciding factor. The need undoubted; the material there far 
teaching staff needed, only imagination shown. What 
lacking the first push towards concretizing the ideas that have 
been stirring the country for over seventy-five years. And after 
the Secondary Commission has reported, that lack still continues. 


NATARAJAN 


3 
45 
a 
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difficult write briefly about the relationship between education 
and national planning without merely repeating what appears 
obvious. But find again and again that considerable numbers 
people, including teachers and school managers and organizers, pay lip 
service principles and objectives which their own daily practice 
denies, and that they themselves appear sometimes unaware the 
contradiction. may therefore serve some purpose draw attention 
few points the discussions that are now going and some 
their practical implications. 

The first point is: does the teacher set out fit the child into his 
environment is, does seek inspire the pupil modify and 
mould his environment? education meant, use Karl Marx’s 
challenging distinction, interpret the world, change the world? 
During the present century with its vast upheavals, when the social, 
economic and political conditions human life are longer even 
approximately static for the life span single generation, these 
questions have been supplemented two others. Should education 
help adjustment changing environment, and so, how? Education 
for Changing World the title one Sir Richard Livingstone’s 
stimulating contributions this discussion. Secondly, the object 
the teacher change the world, contribute towards change, 
what determine the direction the change? This question 
the very greatest importance India. The recent report the 
Secondary Education Commission states that ‘in the great debate that 
has been going for decades between those who hold that education 
must only seek adjust the individual his environment and those 
who think that should agency for the ‘‘superior 
the environment and its pattern life, are definitely the side 
the dynamic and creative view seems probable that 
the Commissioners here represent the view the great majority 
Indians. regard schools agency change, change for the 
better. Yes, but soon admit that, two most urgent practical, 
and personal, consequences follow. We, that not only the teachers 
but the parents, the ordinary citizens our villages and towns, have 
decide what mean ‘better’; what specific features will consti- 
tute ‘better’ physical, economic and social environment? Secondly, 
are willing take the consequences, for the education our own 
sons and daughters, working for these changes? 

This the most fundamental aspect the relationship between 
basic education and national planning. Mahatma Gandhi, whose insight 
and leadership created the whole movement, was very clearly ‘on the 
side the dynamic and creative view education’. use his own 
words, conceived basic education ‘the spearhead silent 
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social revolution fraught with the most far-reaching consequences’. 
His educational principles and methods were integral and essential 
part programme Indian renaissance which touched the life 
the nation every point. They were the outcome his own vision 
the ‘good life’, what does practice constitute ‘superior recon- 
struction’ Indian society. Therefore, basic education can only develop 
its full possibilities where national, social and economic policies are 
inspired the same vision and are directed the same ends. Are they 
inspired and directed present? National planning democracy 
limited, silently but surely, the vision and the will the ordinary 
citizen; cannot march far ahead public opinion. Whatever the desires 
the leaders, clear that among the articulate portion the 
population, real understanding (let alone effective acceptance) 
the principles social development which underlie basic education 
still far from common. Basic schools are still real sense, 
pioneers; but that does not mean that relation national planning 
they are either lost causes forlorn hopes. 

back for moment the second question the end the 
last paragraph ‘are willing take the consequences for our own 
sons and daughters?’ Let take particular, obvious instance. Every 
writer and speaker agrees that agriculture, with animal husbandry, 
far the most important industry India today, not only because 
vast majority the population directly dependent situation 
which many wish change) but also because the urgency for 
national welfare increasing our production food and basic raw 
materials such cotton. Every writer and speaker urges the schools 
inculcate the dignity labour, and prepare their pupils for pro- 
ductive, rather than clerical occupations. What these advisers 
with their own children? Mahatma Gandhi was quite frank about it. 
the many middle-class nationalists who (in 1935) hesitated answer 
his call for village workers, because their children’s education would 
suffer away from the towns, replied categorically: ‘Let the children 
become healthy, sinewy, honest, intelligent villagers, able earn their 
livelihood the village.’ that unreasonable conclusion for 
intelligent man convinced the primary importance agricultural 
production? Yet conclusion not often reached. 

Mahatma Gandhi was exact his use words. The four adjec- 
tives used the sentence quoted above are worth about— 
both the choice and the order words are significant; they reflect his 
standards value and indicate his methods approach. Both the 
standards and the methods are finding increasingly widespread accep- 
tance not only India, but throughout the world. the 
fundamentals clean, healthful living, the inculcation both habits 
and knowledge and understanding, are part and parcel every 
modern educational programme whether for children for adults; 
the importance for health body and mind the ‘imponderables’, 
social security, confidence, creative work, increasingly recognized. 
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Sinew: Nutrition, active exercise the open air, and all that develops 
strength and vigour becoming the school’s concern. Honesty: 
the basis all the qualities mind and character which make the 
good citizen: nothing more unanimous than the agreement that the 
schools must training grounds citizenship, and that order 
they must themselves communities which responsible citizen- 
ship can actually practised. Intelligence: are almost equally 
unanimous that the power grasp relationships cause and effect, 
plan effectively for desired end, think clearly and objectively, are 
qualities mind far more vital, and far more important for the 
common welfare, than the mere amassing information the burden- 
ing memory; and when comes method, few will disagree with 
the Secondary Education Commission’s statement that are only 
two real educative media, contact with rich and well-integrated 
human personality, and sincere, whole-hearted preoccupation with 
worthwhile work, intellectual well practical’. ‘These emphases, 
and these methods, are characteristic basic education. The essence 
basic school programme that teacher and children together shall 
undertake and carry through units worthwhile work; the discipline 
the work itself, and the inspiration the teacher’s leadership and 
example, are closely intertwined the educational process. 

Moreover, teachers all parts the world are realizing not only that 
the powers the mind are paralysed the divorce intellect from 
manual labour, that the best educational activities are those which 
are most realistic and which result the satisfaction human needs. 
The children’s work should result visible, useable, saleable articles 
food, clothing other useful objects. ‘If does not,’ writes Victor 
Murray, ‘it stops short the satisfaction creation which its 
own reward.’ The demand made basic schools that educational 
craft should pay, not mere measure expediency which gets 
the way true education; the contrary, measure the 
educational and human value the whole experience. 

These considerations are relevant any discussion education 
national scale. 

Many our citizens have become accustomed measuring 
education (subconsciously) narrowly utilitarian standard that they 
continue even when most critical its present achievements. 
real sense true that our general system mainly technical 
and vocational’ training for English-knowing Government clerks, and 
regarded not valuable itself but avenue secure 
employment. Historical circumstances various kinds, including 
serious ‘educated unemployment’ has led the cry that shall 
least partially replaced other kinds technical and train- 
ing qualifying for other kinds salaried, safe jobs mechanics, 
technicians, etc., attached larger public private undertakings. 
popular discussion the quality school tends judged 
the ability its pupils acquire certificates which will qualify’ 
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them for jobs; rarely judged the quality its products men 
and citizens. The criterion judgement, should noted, not 
only narrow, individualistic. replace one kind individualistic 
and narrow schooling another kind equally individualist and narrow 
objective and only slightly less divorced from real life, will make 
contribution ‘superior reconstruction’ society. 

The basic education philosophy challenges the underlying assumptions 
our utilitarian system. challenges the distinction between acade- 
mic and practical pursuits and between cultural and technical subjects. 
questions the old fallacy which much our educational 
practice still based, that child’s nature fixed and obvious thing 
and that can therefore know beforehand what kind school 
experience will suit him—whereas the truth that ‘education reveals 
his nature; discoverable only relation things, ideas and people 
that meets’. basic school stands clearly and categorically for 
social usefulness measured terms real goods produced and real 
services rendered the community, not for individual success measured 
money salary. other words, makes social function, not 
individual ambition, the incentive labour, and this appeals 
the whole social experience and tradition India. sets work 
whole-heartedly attack the kindred evils disease and 
lethargy, increase the productivity and prosperity the village; but 
side side with the tremendous emphasis productive work and 
service the equaliy strong emphasis social purpose and social 
responsibility, self-respect and self-reliance and self-restraint. 
will not content with increase the material productivity 
India, however great, unless means real well-being and independence 
for the poorest her people. believes that this well-being and 
independence can most readily enjoyed human beings 
members small communities, which each can feel his personal 
worth and responsibility; therefore desires renew, not abandon, 
the village unit. envisages schools, among many other public enter- 
prises, being largely the concern the local community, rather than 
that abstract and distant authority. wary all abstrac- 
tions, slick words like progress and success, and demands that 
everything measured the yardstick human happiness. 
believes science, the scientific spirit and method; passionately 
desires that science shall serve humanity; challenges the prostitu- 
tion science personal and national greed. envisages national 
planning for India the development, the vision and determina- 
tion her people, truly human civilization, where the crudely 
material values size, speed and quantity are set aside for those 
fitness, beauty, and the satisfaction real needs. Both the educa- 
tional and the social programmes are the practical outcome the belief 
that the only scientifically sound foundation for that truly human 
civilization what Gandhi called truth and non-violence. 

that kind national planning idle dream? Many will say 
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yes, that India and the whole Asia and Africa with her, are now 
caught the wheels ‘western progress’ and large-scale central- 
ized industrial and financial organization, that matter how clearly 
may see the attendant evil, there now stopping it; many 
not want stop it. for Gandhi’s perfectly serious contention 
Hind Swaraj that the true solution international tensions lies 
England (and other western nations) discarding modern materialist 
civilization, that apt raise merely pitying smile. The arguments 
deserve much more serious consideration, though this not the place 
enter into them. 

This much however may said here. Much what good, 
well much that disturbing, English education today the 
result not superior wisdom and skill the part those who run 
the schools, deficiencies their teaching staff and set up. very 
great deal, both good and bad, the reflection the good and evil 
the social environment which they operate, and the social goals 
which are accepted the general public whose children fill them. 
England India, the possibility that the school may the 
spearhead better society, conditional the willingness the 
nation follow where the school leads, the existence the 
‘divine discontent’ which passion for social justice and not merely 
the result personal Much the good English 
the result practical attention those two real educational 
media, inspiring personality and real work. Some the very best 
inspired national vision redress the Balance British 
life, say sending happy enthusiastic children back from the overgrown 
cities find rich life-work the land. There ‘national planning’ 
league with education. But where vision dim, where ‘techn- 
iques’ and methods education are unrelated their social context, 
social diagnosis and national objectives, the schools must flounder 
and the evils lament multiply the sheer weight inertia. 
‘Where there vision,’ said the wise man, ‘the people perish.’ 
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PLANNING the fashion the day. The filing cabinets the 
Central and State Governments are stocked with ingenious blue prints 
every aspect the country’s life and economy which, put into 
operation, would according their authors solve all outstanding 
problems and usher the millenium. Every thinking person agrees 
the necessity for planning, though two planners would agree 
the details their respective plans, the reason being that the nature 
and success plan depends what planning connotes the 
planner—his philosophy, his objectives, and the means which 
aims attain them. ‘Planning,’ states the Planning Commission 
their Preface the Five Year Plan, ‘is essentially way organizing 
and utilizing resources maximum advantage terms definite 
social ends.’ Applied the vitally important field education, this 
excellent definition connotes that are quite certain the ‘social 
ends’ which hope realize national system education. 
What are the ‘social ends’ the light which national system 
education has planned? They may simply stated broad 
terms. truly national system education democracy must aim 
ensuring every child, youth and adult, irrespective colour, class, 
creed, caste and social financial circumstances, education suited 
his her abilities and aptitudes, education that will help 
him her grow full maturity body, mind and spirit, and for 
the society which they live, and move, and have their being. 

This the ultimate ideal aimed truly national, 
democratic system education. India the immediate attainment 
such ideal obviously out the question; with all the goodwill 
the world, have neither the men, the money, nor the materials make 
feasible. ‘For countries relatively underdeveloped,’ states the Planning 
Commission, ‘the problem promote rapid development, and the 
same time see that the benefits those developments accrue all 
classes the Community.’ These words wisdom should taken 
heart all those interested the future education this 
country. must hasten slowly, concentrating neither quanti- 
tative expansion itself, nor purely qualitative approach, but 
wise admixture both. And, above all, must ensure that the 
benefits any development expansion the field education 
‘accrue all classes the Community’. For too long now has 
education been the privilege the few who could pay for it; high 
time the masses entered upon their cultural heritage. 

When one surveys the potential field educational planning, one 
almost tempted throw the sponge, many and complex are 
the problems confronting us. Quantitatively the problem staggering, 
for per cent the male population and 97} per cent the female 
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population illiterate: provide teachers, textbooks, schools and 
other educational institutions for these unnumbered millions will 
enough headache for during the next decade two. But 
further, even the existing system education needs complete over- 
haul from top bottom, from the universities the primary and 
village schools, before can hope impart the variety, quality and 
extent education needed the modern world, and the light 
our newly-won freedom. Obviously would little short suicide 
rush headlong into despairing attempt solve all these problems 
once, one two States appear bent doing. India 
poor country, with very limited human and material resources available 
for educational reconstruction, hence must ensure that these 
resources are wisely husbanded achieve the best results. 
longer vague, theoretical subject, happy hunting ground for 
cranks and amateurs; considerable body educational theory and 
experience exists, both India and abroad, which would foolish 
not draw on. The findings modern educational psychology and 
kindred sciences such sociology, physiology etc. also provide rich 
mine well-proven theory and practice which would prove 
immense value. 

Any attack the problem education India really 
successful should total attack, seeking improve the entire system 
education and extending all children and adults the country. 
Since the problem education intimately bound with problems 
health, rural reconstruction, work and leisure, and other important 
aspects the life the society which the schools function, and 
which they form integral part, there must parallel, all-out attack 
such social problems will negative most the good done 
education long they remain unsolved. educational system can 
function vacuum, divorced from the society outside its walls. 
Educational and social problems must tackled side side. 

hope the day not far distant India when such complete 
and many-sided approach the solution the country’s staggering 
educational-social problem will possible. Meanwhile, enough 
specific educational problems exist monopolize the immediate atten- 
tion and energies educational reformers. ‘These problems are 
many and complex that essential, are not dissipate our 
limited resources, work out some order priority attempting 
solutions them. setting about educational reforms which will 
have both quantitative and qualitative nature, must 
necessity put first things first, and tackle the most pressing and urgent 
ones immediately. Let examine what can and must done, 
remedy the most obvious defects the existing system education. 
How can lay the foundations sound national system educa- 
tion within the framework the latest findings educational and 
psychological theory and practice? 

The first objective educational planners, teachers, and all those 
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interested the future education India is, means ceaseless 
propaganda the right type, generate the minds our leaders, 
and the public large, real and living faith education being 
the cornerstone any plan for advancing the good the country 
whole. Unfortunately, spite much public talk the necessity 
education basis for nation-building, there little tangible proof 
that real living faith education exists, the sort faith that could 
speedily surmount all obstacles the establishment comprehens- 
ive national system education. Without such faith, real 
progress possible, and efforts educational reform will continue 
half-hearted, spasmodic, and fragmentary; while education itself 
will continue the forgotten factor blue prints and plans for the 
betterment the country. the tentative and dubious approach 
the Five Year Plan education and the social services any indi- 
cation the way the wind blows, will long time before education 
given top priority schemes for national reconstruction. Until is, 
there will continue grave danger that the best laid plans for 
socio-economic progress will come grief for want safe and secure 
human foundation which build. 

Given general acceptance the value and necessity educating 
every man, woman and child the country, what the best point 
which begin building national system education? Obviously 
its base. First priority must given primary basic education, 
for the foundation all-important. Secondary education will more 
valuable and adult education possible only the base sound; hence 
efficient and integrated system basic education the sime qua 
non any sound scheme for the establishment national system 
education. This inescapable fact has been clearly recognized 
theory India’s foremost educationists, but, unfortunately, very little 
has been done make practical The Sargent Committee 
(1944) envisaged basic education for all period forty years; the 
Kher Committee, view the urgency the need, reduced this 
period sixteen years, but the prospects their recommendations 
being implemented the stipulated time grow dimmer and dimmer, 
Five Year Planning Committee are rather pessimistic about the im- 
mediate possibility the country providing free, universal, compulsory, 
basic education for all. Some the State Governments are more 
hopeful and haye made some advance towards the ideal, but, the 
whole, real progress disappointing five years Indepen- 
dence, and the country will fortunate even the expectations the 
Sargent Committee are realized. This major tragedy. ‘Universal 
education must precede universal franchise,’ stated John Stuart Mill. 
India his dictum has been reversed, and though far the gamble 
taken our politicians appears have succeeded, there ground for 
complacency. ‘We must educate our masters’—as long the masses are 
allowed continue their ignorance and illiteracy, long will our great 
experiment democracy grave danger being still-born, and our 
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newly-won freedom jeopardy, for, quote Thomas Jefferson, ‘If 
nation expects ignorant and free state civilization, 
expects what never was, and never will be.’ 

Free, universal, compulsory, basic education from 6-14 im- 
mediate and urgent necessity. But not enough itself, for the 
children are educated while their elders remain illiterate, there will 
wastage, inefficiency and rapid relapse into illiteracy. Hence along with 
basic education, there must development adult education. 
Mahatma Gandhi realized the necessity for continuity education 
throughout life; hence replaced his early limited idea basic 
education his later and fuller conception Nai Talim, edu- 
cation that will coterminous with the life-span man. Adult 
education essential not only for our millions adult illiterates; 
perhaps more essential for the half-educated, for those whose little 
knowledge makes them easy prey subversive propaganda, 
demagogy, and the yellow press. Until the gap between the rulers 
and the ruled, the educated elite and the illiterate masses bridged, 
the latter will remain potentially exploitable. 

India’s masses live predominantly her millions villages, the 
prosperity and happiness which the prosperity, happiness and 
progress the country ultimately cepends. will not only futile, 
but extremely dangerous attempt extend India’s rural popula- 
tion the same type narrow, academic, urban-orientated education 
current the large towns. new type rural education, inspired 
and orientated towards rural needs and conditions, urgently 
needed the foundation any permanent and thorough-going scheme 
rural reconstruction, that the leaders village uplift, who must 
come from the villages, will remain there instead migrating the 
nearest town the moment they have received smattering education. 
The Wardha Scheme education round and through rural crafts 
the child level, followed further education for those with the ability 
and aptitude profit from the proposed rural universities, would 
appear the best solution. But the range basic crafts must 
wide, formal education the mastery the tools learning must 
added, and the ideal the schools paying their way must 
abandoned once and for all. And, above all, neither the basic schools 
nor the rural universities must isolate themselves from the village 
community, but keep close and intimate contact with it. Every 
village school college must community centre the pattern 
the Folk High Schools Denmark the Village Colleges England, 
focal and energizing centre the intellectual, socio-economic and 
cultural life village, group villages. 

India the eve technological revolution, and era great 
industrial and technical progress. This makes sound and well- 
articulated system technical education, the school and university 
level, one the top educational priorities. Acute shortage trained 
technical personnel the lower, middle and upper levels one the 
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main obstacles India’s industrial and economic progress and India 
greatly dependent foreign experts and technicians execute and 
carry out her schemes industrial expansion. India must remedy 
this significant gap her educational system soon possible. 
Existing technical schools, colleges and institutes need brought 
date, and new ones founded, not only enable India supply 
her own experts and technicians and work out her own industrial 
salvation but also provide the only really fruitful education for vast 
numbers children who have aptitude interest bookish 
education, which the only type provided the majority educa- 
tional institutions this country. Besides, the provision worth- 
while technical education will soon break down the prejudice among 
educated people against hard manual labour, without which country 
can hope progress. 

The topmost rung the educational ladder—the secondary schools 
and the universities—on the whole provides sufficient elbow room for 
those desirous and able pay for higher education the present 
set-up the country. fact contemplating the vast army matricu- 
lates and graduates mass-produced India yearly, one tempted 
agree with those who condemn our present system education top- 
heavy, and compare inverted pyramid. Actually considering 
the size the country and her potential need, the number high 
schools and universities and the number matriculates and graduates. 
turned out them yearly not excessive. The root defect not 
the number graduates and matriculates but their poor quality, and 
the lack suitable openings for them after graduation. The defects 
and shortcomings the universities have been admirably analysed 
the recent University Education Commission’s Report, which has 
also suggested suitable remedies. ‘The field secondary education is. 
being similarly surveyed special committee appointed the 
Central Advisory Board Education. The main task this 
committee should suggest ways and means widening, deepen- 
ing, and bringing into closer and more intimate relationship with 
national needs and aspirations, the existing narrow academic secondary 
education, and provide alternative varieties secondary education 
—technical, vocational, artistic—for those gifted with practical and 
aesthetic rather than verbal intelligence, and for all those who have 
intention proceeding for higher studies the University. Unless our 
secondary schools and universities can turn out men and women who are 
able work with their hands with their heads; who are balanced 
personalities, and not walking encyclopaedias; who are capable 
filling wide variety avocations and not merely clerical posts, they 
will continue face the criticism that they are futile and ineffective, 
the weakest point the educational system instead its pride 
and glory. 

Finally, come what must the ‘priority among 
the teachers. Educational salvation lies not elaborate blue prints, 
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elaborate school buildings and equipment, methods curricula, 
but the quality the men and women who man the nation’s 
educational institutions. long the teaching profession attracts 
only the second rate the failures, does with few exceptions 
present, every scheme for educational progress, however excellent, will 
strangled birth. are the flywheel the educational 
machine, the vital human element that clothes the dry bones the 
educational system with flesh and blood and vitality. good teacher 
can work miracles under banyan tree, third-rate teacher will 
ineffective school palace, equipped with the newest ‘new media’ 
for teaching. teaching profession must immediately put 
equal basis with the other learned professions status and 
finance. Only then will attract the right type man and woman. 
Once these are forthcoming sufficient numbers, and are trained 
and educated such way enable them fulfil their 
difficult, exacting and vitally important function society worthily and 
well, our present educational system will transformed beyond all 
recognition. cannot too often repeated that the future educa- 
tion this country, any country, depends having sufficiency 
the right type teachers, for they who can and will make 
break any system education. India continues ignore her 
teachers, will her peril. 
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the Madras State many secondary schools introduced the shift system 
early 1947 account certain pressing circumstances over 
which they had control. The Minister for Education 1947, 
Avinasalingam Chettiar, rightly foresaw that situation might 
arise the near future compelling more and more institutions adopt 
the shift system. meet such situation scheme for shift system 
was formulated the Department Education, and was introduced 
those schools the State which felt they had other alternative 
but follow that system. Most schools, not all, introduced the shift 
system not choice but pressure circumstances. This evident 
from the fact that many secondary schools which introduced the 
shift system some five years ago have since reverted the normal 
system after spending considerable sums money buildings and 
equipment. 

The chief reasons for institution introduce the shift system are 
limitations space, building and equipment, and their inadequacy 
meet the ever-increasing rush students for admission. healthy 
sign the development our country that after the attainment 
Independence even the illiterate poorer classes people have realized 
the value education and are trying their utmost educate their 
children. The free education offered the primary schools has been 
boon them. But when came entering secondary school, 
was not uncommon for the headmaster have turn the children 
away because lack accommodation. was not easy for manage- 
ments schools provide increased accommodation with their very 
limited resources, especially when the cost building materials had 
risen enormously. Many schools found difficult meet existing 
expenses. Expansion was therefore impossible. ever-increasing 
pay-bill the staff was problem. these conditions, 
find huge sums put new buildings was almost impossible 
affair. Nor was the Government very helpful the matter. For many 
years there was ban building grants, and then, when was lifted, 
maximum limit 35,000 was fixed, even though the cost 
construction might run many lakhs. These factors forced many 
schools adopt the shift system, particularly those schools situated 
congested areas big cities where there was room for expansion. 

school seems have introduced the shift system its own free 
will, merely because was attracted the merits the system. The 
reaction teachers and pupils the shift system one antipathy, 
and there feeling relief when abolished. 

shall briefly describe the shift system which followed 
Madras State. school divided into two units, the lower secondary 
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classes (Forms and III) forming one unit and the upper secondary 
classes (Forms IV, and VI) forming another unit. some schools 
with, say, four sections each the forms VI, two sections 
each form make unit, and the other two sections each form make 
another unit. One unit constitutes the first shift from 7-30 
12-15 and the other unit constitutes the second shift from 12-30 
P.M. Each shift has four hours work daily, divided into 
two sessions two hours each, with recess three-quarters hour 
between. There are six working days the week, Saturday being 
working day. Sundays and government holidays the school 
closed. ‘To make the adequate number school hours shift 
school must work for least 225 days the year whereas enough 
for normal school work for 180 days. Both pupils and teachers 
shift schools have content with shorter vacations. 

Each session two hours divided into three periods forty 
minutes each. there are six periods work each day. All 
subjects, including physical education and crafts, have provided 
for within these since work out school hours 
impossible after 5-15 The pupils the first shift have their 
physical education activities the first two periods between 7-30 
and and the pupils the second shift the last two periods 
between 3-45 p.m. and 5-15 p.m. Generally teacher who has 
work one shift will not have work the other shift, but some 
teachers such pandits and craft teachers have given work 
both the shifts. their case, however, the time-table adjusted 
that their time each day the school does not extend beyond six 
hours the most. 

difficult say which the two shifts put greater 
inconvenience. fact that pupils, especially the lower classes, 
find difficult get early enough present school well 
before 7-30 not uncommon thing see long lines late- 
comers the morning, especially the cold season. Again, after going 
through the physical education programme the morning, children 
find somewhat difficult switch over their studies when they are 
hot and perspiring. ‘The work the last period the first shift, 
coming does when the sun very hot, tends become ineffective. 
But the pupils and teachers this shift have the advantage being 
entirely free for the rest the day. 

The other shift has the advantage being entirely free the 
forenoon. The pupils assemble 12-30 walking the mid-day 
sun after heavy meal. not unusual find pupils dozing 
their seats during the first period. difficult hold the 
attention the children the last period after 3-45 when they 
have become sleepy want out and play. not possible 
have games and other physical education activities the last period 
for all classes account the dearth qualified physical education 
teachers and limited playground space. The disinclination study, 
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time when children consider their legitimate right play, often 
encourages children play truant from school. 

The six day week strongly resented teachers and pupils alike. 
The ostensible objection raised teachers they have time for 
extra-curricular activities like scouting, excursions 
training camps which result can only conducted holidays. 
Programmes extending over two days cannot undertaken all, and 
not good practice even for Sundays taken extra- 
curricular activities. 

The objections raised the parents the shift system have also 
seriously considered. convention and long practice has 
almost become established fact, cities especially, that the working 
hours the middle-class community are between a.m. and 
with interval one hour the middle. The meal hours are 
adjusted accordingly, either before a.m. between P.M. and 
The pupils the first shift have their midday meal after 
12-45 p.M. the minute recess too short for them 
home for their meal. The pupils the second shift have finish 
their meal before noon order school before 12-30 
almost impossible home have different lunch hours for each 
member the family. The enormous strain the mother the 
house because the irregular meal hours necessitated the shift 
system has been expressed very strong terms parents’ gatherings 
many occasions. parent with car cannot drop his children the 
school the morning his way the office and pick them again 
the evening his return. brothers are different shifts becomes 
impossible for elder brother escort younger brother school 
and look after him the school. 

Teachers the school tend become strangers one another under 
the shift system, opportunities for common meetings are few. The 
esprit corps among the members the staff, essential for 
maintaining the character institution, considerably weakened. 
not possible for one headmaster supervise both the shifts from 
7-30 a.M. 5-15 and attend the ever-expanding official 
correspondence and general organization. This work supervision 
has shared the assistant headmaster. Dual control may lead 
many complicated problems unless there perfect understanding 
between the head and his lieutenants. There factory atmosphere 
about the school. The noise and disturbance caused the pupils 
the second shift, when they come early school, disturbs the pupils 
the first shift. Trying keep pupils who come early from going 
too near the classes work has not proved altogether effective. 
difficult arrange periodical meetings the members the staff 
without sacrificing the regular work the school. such meetings 
are held after 5-15 the forenoon shift teachers who are let off 
12-15 are greatly inconvenienced having return the 
school. this avoided, the regular work one shift the 
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other, for one period, has scrapped enable staff meetings 
conducted between the two shifts. The meetings have con- 
ducted hurried manner due pressure time, and there not that 
calm atmosphere necessary for discussion the various problems the 
school, and for the planning advance the programme work. 

The pressure work peons, clerks and librarians under the 
shift system definitely greater. The laboratory, too, which the 
charge senior science masters, does not become easily available 
teachers science the lower classes who belong the other shift. 
This leads deterioration the teaching the 
lower classes. 

There are however, some advantages the shift system. The noise 
the premises considerably less throughout the day, except when 
there change shift. More rooms are available for school museum, 
scouting, visual education, reading room, etc. The free time during 
half the day either the forenoon afternoon can very 
used pupils and teachers. 

But the disadvantages seem far outweigh the advantages. Concerted 
action between schools the same locality arranging 
competitions and inter-school matches becomes very difficult some 
are shift schools and others are not. the dozen schools which 
introduced the shift system 1948 Madras City only one two 
are still following it. ‘The other schools have put new buildings 
heavy cost with the express object doing away with the shift system. 
the few schools that still follow the system, there persistent 
demand from the public for its abolition. 

new modified scheme elementary education has recently been 
introduced Madras State which practically reduces itself form 
shift system. avowed object the scheme destroy the 
emphasis bookish education and turn the attention boys and 
girls rural areas the occupations the people the village. 
Under this scheme, one set pupils will have three hours work 
daily within the school the forenoon and three hours work out- 
side the school the afternoon. Children will observe, learn and 
even participate the work the community. Another set pupils 
will have outdoor work the forenoon for three hours, and will 
school the afternoon for three hours study. The school will 
work for six days the week. This shift system different from the 
one followed secondary schools this respect. The same set 
teachers have teach the pupils both the shifts for six hours day 
and for six days the week. This very heavy strain the 
poor teacher, although should bear the additional burden self- 
sacrificing spirit considering the advantages the scheme; for under 
children will come understand the various useful and productive 
activities which sustain the life the village community. 
Consequently the child’s mental attitude will undergo distinct change 
for the better. The dignity manual labour will better understood 
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and school-going children villages will cease think themselves 
mentally superior their parents. Children will acquire the 
skills the hand observing, understanding 
various manual occupations. This will instil self-reliance them, and 
will help develop them better integrated personality. 

This scheme has only been introduced recently, and too early 
assess its merits and defects. Already committee 
experts has been constituted the State observe the actual working 
the scheme. findings the committee are eagerly awaited 
for the scheme proves success, will great advantage the 
country. the number children could educated without 
additional expenditure buildings, equipment and teachers. The new 
attitude manual work and rural pursuits will help fit them into 
society better than mere bookish education would do. 

There are some critics who characterize the scheme sweated 
child labour. This charge seems without any foundation since 
the object the scheme not make the children earn while they 
learn. But the scheme presents certain difficulties. Old arrangements are 
temporarily upset, and will difficult task secure the co-opera- 
tion the villagers who might construe the scheme attempt bind 
their children for all time the hereditary occupation their parents. 
bold venture which, successful, bound bring about 
silent revolution increasing literacy short time. Its value 
the nation due the change outlook children regarding manual 
labour cannot truly assessed. 

Many eminent educationists and teachers’ organizations Madras 
State have frankly expressed their misgivings about the success 
the scheme. present each teacher works daily for five hours for 
five days the week. How the quality education will affected 
when has work for six hours day for six days the week 
cannot visualized now. The scheme however worth trial and 
being given trial. shall await the results. 

Even the system for elementary schools detailed here proves 
success, cannot denied that far secondary education 
concerned the shift system has proved positive failure 
most schools. Attempts have been made some high schools 
lessen the evils the shift system partially modifying the scheme 
suggested the Department. certain school 
variant the shift system which each class works for four full 
days and two half days the week. Another high school uses the 
buildings girls’ school under the same management the mornings 
till 10-15 and has managed work out new type 
shift system under which each class bas five hours work every day 
and works for only five days the week. school manages 
finish school work daily 4-30 without detriment the free 
play the children the evenings. But spite all these attempts 
minimize the evils the shift system, plain fact that school 
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prefers any form shift system the normal system when choice 
possible the matter. Certain schools, order make all pupils 
and teachers share the evils the system equally among themselves, 
arrange the work that pupils who have morning class three 
alternate days the week, have evening classes the other three days 
and vice versa. seriously affects the regular meal hours the 
children, and protests from the parents are but natural. 

Though the scheme shift system suggested Madras secondary 
schools the Education Department has not been attended with 
fruitful results, the shift system under the modified scheme 
elementary education which now being tried experimentally all 
schools the rural areas Madras State eagerly watched 
for its results, for, proves success, there will phenomenal 
increase literacy and complete change for the better the 
children’s attitude towards manual work. 
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The Use Eyes and 
Hands are 
Extension Personality 


CHILD ART 
BASIC EDUCATION 


very long ago, art was taught schools dry and un- 
interesting way. Generally, children were made copy from 
pattern that the teacher placed before them, sometimes the form 
sketch the blackboard more often from printed book 
prescribed the syllabus. Since the inception Basic Education 
various states, conditions have decidedly changed. 

One important principle which the scheme Basic Education 
based that the immediate environment the child should form 
important factor his education, and that there should break 
between his life home and school. child entering the school 
should not made feel that going into world abstract 
thinking fraught with the sense duty and hardship, world divorced 
from his everyday experience and happy life home. the 
contrary, the transition the more difficult stages learning should 
made gradually, and the child’s early education shouid based 
his interests the home 

introducing and establishing this principle, art can play 
appropriate part. The basic school itself should very attractive 
place. the village should well-thatched mud brick 
building, bright and well lit, with lime mud-washed walls, having 
well-kept enclosed garden and playground which attracts children 
because therein they create things well learn them. The inside 
walls the schoolroom, and those the verandas outside, should 
painted with pictures and scenes depicting the environment the 
child. see village home the classroom: the mother 
sitting the kitchen, preparing vegetables, cooking food boiling 
milk for little baby her lap. Another picture may depict some 
other aspect the village home with its courtyard, the cots, the water- 
pitchers, the dog sleeping the yard, the cow tied the post, the 
milkpot placed inside the hanger fastened the thatched roof. 

The child’s interest need not confined the village house alone. 
Other pictures depicting the life the village outside could show the 
well pond which are assembled women and children dressed 
multi-coloured saris skirts, either filling their pitchers bathing, 
the village carpenter work with his tools, perhaps making 
bullock-cart wheel, charka, pair wooden doors for his 
neighbour. Other scenes could include the sturdy menfolk clad 
homespun clothes working the fields with ploughs and other 
agricultural implements; group radiant-faced village boys and 
girls, neatly clad, playing they walk towards their own school along 
road which planted with shady trees both sides. Realizing 
that children should work pleasant environment that invites them 
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and believing that nothing creative can 
developed depressing surroundings, the classrooms can 
made bright and attractive with pictures the walls. ‘The school 
garden with its flowers enhances the beauty round the village school 
and can lend itself artistic creation. 

The next important principle that self-activity the child, 
opposed mere listening and being taught. This means that the 
teacher, far possible, should keep himself the background 
and the children should permitted carry their own discussions 
and make their own discoveries. Except the matter such 
guidance essential, the teacher should not follow rigid pro- 
gramme and the contents the curriculum for any week should not 
determined beforehand. the school, well the 
world outside, may provide the desired subjects for the child’s artistic 
expression. Since the child free pleases, special 
technique taught the pupils imposed upon them. The teacher 
remains the background and leaves the little artist struggle for 
himself. help given him even asks for it. 
The effort must come from the child himself and nothing should 
made too easy for him. also felt that child art the characteristic 
expression feeling and emotion during the period when the 
intellect not yet dominant. What needed this stage 
not prepare children for artistic careers later life but 
enable the unconscious ego the child express itself joyfully 
through art, free from the domination adult ideas. The art class- 
rooms should, therefore, happy places indeed. Then and then 
alone can the creative ideas and impulses every child function 
freely and, result, new concepts human personality, new ideas 
beauty, peace, spiritual growth and freedom develop our national 
and social life. 

During the pre-Basic period the function the teacher 
study the child’s interests and start from them, rather than from 
what the teacher himself thinks the child ought interested in. 
Modelling sand and clay, drawing and painting, are well suited 
express the child’s interests. Sand sufficiently plastic 
handled with ease the child and even clay responds readily the 
touch. Drawing and painting make larger demand for supple hand 
and interpose instrument between the child and the material upon 
which his image expressed, but carried out free and large 
movements they are well adapted express the child’s imagery. 

The child’s interest materials this stage not for the purpose 
producing life-like picture scene with them. His main interest 
get first-hand contact with them. They affect his senses and stimu- 
late him activities which yield rich images. does not examine the 
materials critical way. The things that the child can lay his hands 
upon are made serve his purpose and, therefore, the common things 
everyday life should made available him for his work art. 
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There are several indigenous articles from which colours can 
prepared. ‘Turmeric (haldi) used spice every Indian 
home. gives beautiful yellow colour. Juice extracted from the 
flowers the dhak (Bengali kino)! trees extensively used 
during the Holi festival. These flowers give deep red colour. Red 
stalks blossoms gathered from harshinga when boiled fresh 
and dried, also produce deep red colour. The children use these 
homemade colours with interest, joy and delight. the initial stages 
painting, the movements the child’s hand are free, large and 
uncontrolled, and therefore brushes made from palm babul trees 
serve very useful purpose. 

Child art Basic Education not restricted few paintings 
paper means self-prepared colours and brushes. Beautiful 
designs, alpana they are called, can prepared clean, 
well-washed floors the use such substances dry wet lime, 
which often coloured suit varying tastes. Well-burnt bricks 
when crushed into powder produce deep red dust. Husks 
separated from wheat, barley maize flour can also coloured. All 
such coloured materials may used decorating the walls and 
floors during local holidays, festivals and social gatherings, days 
when distinguished guests are expected and special occasions 
like Independence Day Gandhi Jayanti Day. alpana 
mostly the work older children, younger ones also take 
equal delight and may seen actively participating such 
occasions. Children have seen such work done their mothers and 
sisters home and take delight doing themselves. 
thus becomes connecting link between their life home and the 
Basic School. 

Child art Basic Education will valuable the daily life the 
child and will help him realize what meant the life 
preceding generations man. Child art will restore man the 
years come the wisdom creative thought and action. will teach 
him the forgotten use eyes and hands extensions his 
personality. necessary, therefore, begin early the life the 
child give him ideals through art well through plain and simple 
facts. school and the child will thus become the instruments 
far-reaching and beneficial propaganda recalling the meaning life 
those who have lost all contact with reality. 

CHATURVEDI 
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McNerney: The Curriculum 
(McGraw Hill Book Co., 1953), Demy 
8vo., pp. $4.50. 

The Curriculum deals with one the 
most vital problems education, and 
attempts ‘to help all who are interested 
the education young people develop 
understanding better methods 
organizing, presenting, and living the 
curriculum 

Since the beginning the twentieth 
century general, but during and after 
World War particular, American 
society has undergone almost revolutionary 
changes social values and ways living. 
These necessitated restatement and 
clarification the values derived from the 
democratic way living and consequent 
revaluation and reorganization the 
curriculum. ‘The book sets out successfully 
show those who are interested, the 
right .way this order attain 
this particularly that the book 
special value for us. 

The author bases his conclusions the 
fact that there general agreement 
among the various statements objectives 
American education. These are ‘to 
foster, promote and develop democracy 
way author suggests that 
the duty the educators is, co-operation 
with the home, the community and other 
agencies responsible for education, 
provide the pupils coming from various 
pre-school and out-of-school environments 
with unsegmented, integrated course 
studies composed meaningful and real life 
activities and experiences natural for each 
the stages human growth, order 
make them better citizens democratic 
society. With these objectives view 
the curriculum must develop them the 
ability solve their problems the 
present and the future and must train 
them making intelligent and reflective 
choices regard all aspects life. 
must help them make social adjustments 
all kinds all stages and understand 
the interdependence men all walks 
life. 

the light these principles the 
author examines the various aspects the 
elementary and secondary school curricula 
under the different headings of: (i) Langu- 
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age Development, (ii) Social Development 
(iii) Arithmetic and Science, (iv) Art and 
Music, (v) Home and Industrial education, 
and (vi) Physical Health and Safety edu- 
cation, and suggests ideas for the reorgan- 
Each chapter followed selected 
bibliography with problems and projects 
based the previous discussion. The 
chapters social development are emi- 
nently readable. 

The author has some very vital observa- 
tions make curriculum reorganiza- 
tion. After all, cautions us, the 
curriculum only good the teacher 
conceives be. ‘The teacher and the 
community general must convinced 
the advisability the changes, public 


apathy not prove hindrancé their 
success, 


Play Way Suggestions 
(Oxford University Press, 1952), Cr. 8vo., 
viii 136, 3-8. 

‘All children and most adults like 
play.’ Starting with this truism, and 
using the word play include not only 
games but which, although not 
games, have all the characteristics play’, 
Ryburn enthusiastically proceeds 
show how the play spirit introduced into 
the classroom, can breathe new life into 
the monotonous round the day-to-day 
life school. 

his opening chapter The Play Way’, 
Ryburn stresses the psychological 
value play means providing scope 
for the instinctive urges and latent talents 
the child, and the utility the Play 
Way for breaking down the antithesis 
between work and play. Work done 
the spirit play, convinced, cent 
per cent more valuable than work which 
accepted work. ‘It follows then,’ 
Ryburn adds, summing the thesis 
his monograph, that the best work 
work that cannot distinguished from 
play, and that help our pupils 
work the spirit play, and arrange 
things that their work play, they will 
accomplish more, and develop better, than 
they spend their time school engaged 
the type occupation which work, 
with characteristics play it.’ 
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the later chapters Play Way Sug- 
gestions, the author lists four main 
groups activities through which the 
play spirit can brought into the school 
and utilized for school work. 

The first group consists educational 
games and play activities such running 
individual class, and wall magazines; hold- 
ing mock trials, assemblies and interviews 
and conducting educational expeditions 
camps. Projects form the second group. 
The author defines project ‘some- 
thing which the children decide do, 
activity which will fulfil some particular 
desire the pupils’. aware that 
projects have their limitations but feels 
that active and purposeful method 
learning, and means breaking 
through subject promoting 
co-operative endeavour, occasional pro- 
jects are inestimable value supple- 
ment formal work. Creative activities, 
‘the highest forms work and the most 
significant form play’, make the third 
and perhaps, most important group. 
Every child, the author should 
have varied opportunities for creative and 
constructive activities, for ‘every child 
has the ability for creative work one 
kind And, finally, closely ai,ied 
creative activities, one 
our greatest allies educational work’ 
provided ‘the main consideration not 
the finished play, but the children, and 
what they put into it’. Thought-provok- 
ing yet practical chapters the role 
self-government and competition 
school complete this admirable book. 


Teaching Methods for Physical Education 


(McGraw Hill Book Co., 1953), Demy 
8vo., pp. viii 386, 4-75. 


Physical education ciaiming and 
being increasingly recognized part 
and parcel education. technique 
teaching physical education that 
generally followed, however, has not justi- 
fied the claim that educational 
process. The technique has far been 
confined purely the presentation 
activities and guided practice. With mass 
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methods, which teacher compelled 
use, the actual teaching, and hence also 
the learning, poor quality even 
the physical level. Personal and social 
qualities resulting from well-regulated 
system physical education has been 
far neglected. This partly due the 
handicaps under which physical education 
compelled carry on. Even more, 
due lack knowledge teaching 
methods that will lead such educational 
outcomes, all levels. This book 
attempt meet this need. 

The first part the book deals with 
basic principles, that theory and philo- 
sophy may, the authors claim, bridge 
the gap between the ideal and the prac- 
The main body the book 
devoted discussions and presentation 
teaching techniques. Very useful guidance 
given help adjusting ideal methods 
suit various conditions actually available 
school, which are often limited and far 
from ideal. Procedures adopted for 
the regular required programmes, and also 
for extra-class programmes such inter- 
scholastic activities and competitions, 
their educational setting, are objectively 
discussed and many valuable 
made. The last part the book discusses 
methods pertaining supervision and 
evaluation, topics which fit into the total 
picture, and which will found useful 
both the teacher and the supervisor. 

Two thoughts are likely 
Indian reader. One the elaborate 
arrangements the form facilities, 
equipment and leadership which the 
authors are accustomed to, and which 
they take for granted. Secondly, 
the authors repeatedly and emphatically 
advocate the principle democracy 
education and share the planning and 
working the various phases education, 
bythe pupils. There isnodoubt that such 
sharing, certain areas education, will 
deep educational value, but has 
borne mind that this will depend 
very much the calibre the teachers 
well the quality and background 
the pupils. Being where are this 
respect present, may well advised 
advocate this with caution. 


\ 


JOHN MURRAY 


The Use Words HEWSON, M.A. 


This book provides two years’ work English for pupils 
Secondary Schools. Adequate attention paid grammar; there are 
Vocabulary Exercises; Composition Lessons which the pupil taught 
not only how write but encouraged gather facts for useful 
composition. 6d. 


Very Simple Science Nunn, 


new series science text-books which the sentences have been 
kept short and simple, and the vocabulary easy. What few technical 
terms are used are introduced deliberately and explained carefully. 
There are many clear and informative drawings and some bold, simple 
diagrams. Books and II, 2s. 6d. each. Books III and 
preparation. 


Miss Jepson’s books enjoy great popularity schools. They are 
particularly clear and and enable the student derive 
the greatest possible benefit from practice work “he laboratory. 
parts, 3s. 9d. each. Complete. 6d. 


The Four Feathers MASON 


Introduced readers Schools Britron, M.A. shortened 
version this celebrated story prepared omitting some the less 
important episodes and making trivial alterations the remainder 
the text. There useful Introduction, and Notes the text the 
back the book, and illustrations. 4s. 6d. 


Swimming. this way 
RICHARD SMALE Learn your sport from photographs 


The author coach with outstanding reputation and anyone who 
follows the clear and simple instructions presented with—and via— 
excellent action photographs JoHN F.R.P.S., will under- 
stand why. 8s. 6d. 


Uniform with this book are others 
Rugger, Soccer, Cricket and Athletics 
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who 
survive, these victors the 
battlefield books called 
Nelson’s School Classics has its 
tough corps proved and 
approved veterans— Dickens, Scott, Thackeray. But addition such other 
stalwarts have been recruited their ranks Robert Louis Stevenson, 
Captain Marryat, Bret Harte, and These editions are unabridged, 
set clear, legible type, strongly and serviceably bound. They remain, these 
days necessarily rising prices, outstanding examples real value book 
production. The publishers are now able announce that almost every title 
this famous series again 


Anthony Trollope 
TOWERS* 
FRAMLEY 
THE WARDEN 


Victor Hugo 

TOILERS THE DEEP 
NOTRE DAME* 

LES vols.) 
George Eliot 

ADAM BEDEt 

MILL THE 
SILAS MARNER 


Charlotte Bronté 
JANE EYRE* 
VILLETTE* 

Wilkie Collins 


MOONSTONE 
WOMAN WHITE* 


Fennimore Cooper 
THE PATHFINDER* 
LAST THE MOHICANS 


Jane Austen 

PRIDE AND PREJUDICE 
SENSE AND SENSIBILITY 
EMMA* 

NORTHANGER ABBEY 


Alexandre Dumas 
THREE 
THE BLACK TULIP 
MARGUERITE VALOIS* 
THE QUEEN’S NECKLACE* 


Stevenson 
KIDNAPPED 
TREASURE ISLAND 
CATRIONA 
INLAND VOYAGE 


All the above books are priced except which are and 


Nelsons Parkside Edinburgh 
and Henrietta London WC2 


Nelson’s School Classics 


Printi 
Printing Service 
Highly efficient mechanical typesetting plant, and the 

latest machinery for economical and speedy production 


HEADLEY BROTHERS 


109 KINGSWAY, LONDON, W.C.2 
Works: The Invicta Press, ASHFORD, Kent, England 


Educational and Technical 


Books Speciality 


OUR VISHWA CHITRA DARSHAN 
EVERYDAY WORLD (World Geography Pictures) 

describing the general life, the 

Book VII. The Railway special features each country 
Station Asia (excluding India). 

Book VIII. The Market Statistical information also 

Book IX. The Park English, Marathi, Hindi and 
Book The Hospital Gujarati. 

Book XI. The Harbour Price 
Book XII. The Newspaper Postage etc. 2-8 

Each 32., 1s. 6d. VENUS BOOK STALL 
OXFORD UNIVERSITY PRESS POONA 


| 


INDIA’S OWN 
Hindi and English Shorthand One System 


Approved various State Governments, Universities, Boards and other 
organizations 

Instructors selected Madhya Pradesh Government are training Govern- 
ment employees this System 

Concurs Government findings, eminently suits Pitmanites 

Reporting Speed Hindi and English attained 


Price with key Pp. art paper 
ALL LANGUAGES SHORTHAND CO., LTD. 
Kutchery Road, Ajmer 
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Great Lives 


the volume. 


| 


OXFORD 


Volume the 
OXFORD JUNIOR ENCYCLOPAEDIA 


Pp. 512, with some 600 illustrations 
half-tone and line, and colour plates. 30s. 


UNIVERSITY 


This volume the ninth published, and edited 
Sheila Shannon. Its subject the lives great men 
and women—philosophers, artists, writers, scientists, re- 
formers, lawgivers, explorers—of all times 
Diagrams, maps and photographs account for one third 


PRESS 


| 


Re. 1-12 


Over Titles 
each 2s. 6d. 


STUDENTS AND SOCIAL WORK 
For Students Students 


indispensable handbook for students and social 
workers interested the welfare the masses. 


FOYLES HANDBOOKS 


fast-selling Series informative, expertly-written 
books very wide range subjects. Ask for list. 


THE POPULAR BOOK DEPOT (REGD) 
Lamington Road 


Bombay-7 


cur artists’ range 
colours, all glowing, and 
smooth texture, have been specially 
for the students who are making 
all dealers who 
colour chart available show you. 


English, that pictures are used where necessary clarify defini- 
easity understood students learning English foreign language. 


A 


designed for the citizen the new Republic 
illustrates that the citizen can local, 


IV, the rights and duties the stage 


The Discovery India. 
PLANS FOR HER FUTURE 


Teaching 


alcutta 


